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Introduction

Prepare for the exam with practice tests from Cambridge

Inside you'll find four authentic examination papers from Cambridge University Press &
Assessment. They are the perfect way to practise — EXACTLY like the real exam.

Why are they unique?

All our authentic practice tests go through the same design process as the |IELTS test. We
check every single part of our practice tests with real students under exam conditions, to
make sure we give you the most authentic experience possible.

Students can practise these tests on their own or with the help of a teacher to familiarise
themselves with the exam format, understand the scoring system and practise exam technique.

Further information

IELTS is jointly managed by the British Council, IDP: IELTS Australia and Cambridge University
Press & Assessment. Further information can be found on the IELTS official website at
lelts.org.

WHAT IS THE TEST FORMAT?

IELTS consists of four components. All candidates take the same Listening and Speaking
tests. There is a choice of Reading and Writing tests according to whether a candidate is
taking the Academic or General Training module.

Academic General Training

For candidates wishing to study at For candidates wishing to migrate to an
undergraduate or postgraduate levels, | English-speaking country (Australia, Canada,
and for those seeking professional New Zealand, UK), and for those wishing to
registration. train or study below degree level.




Introduction

The test components are taken in the following order:

Listening
4 parts, 40 items, approximately 30 minutes

Academic Reading General Training Reading
3 sections, 40 items or 3 sections, 40 items
60 minutes 60 minutes
Academic Writing General Training Writing
2 tasks or 2 tasks
60 minutes 60 minutes
Speaking

11 to 14 minutes

Total Test Time
2 hours 44 minutes

ACADEMIC TEST FORMAT

Listening

This test consists of four parts, each with ten questions. The first two parts are concerned
with social needs. The first part is a conversation between two speakers and the second part
IS a monologue. The final two parts are concerned with situations related to educational or
training contexts. The third part is a conversation between up to four people and the fourth
part iIs a monologue.

A variety of question types is used, including: multiple choice, matching, plan/map/
diagram labelling, form completion, note completion, table completion, flowchart completion,
summary completion, sentence completion and short-answer questions.

Candidates hear the recording once only and answer the questions as they listen. Ten
minutes are allowed at the end for candidates to transfer their answers to the answer sheet.

Reading

This test consists of three sections with 40 questions. There are three texts, which are
taken from journals, books, magazines and newspapers. The texts are on topics of general
Interest. At least one text contains detalled logical argument.

A variety of question types is used, including: multiple choice, identifying information
(True/False/Not Given), identifying the writer’s views/claims (Yes/No/Not Given), matching
information, matching headings, matching features, matching sentence endings, sentence
completion, summary completion, note completion, table completion, flowchart completion,
diagram-label completion and short-answer questions.
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Writing

This test consists of two tasks. It is suggested that candidates spend about 20 minutes on
Task 1, which requires them to write at least 150 words, and 40 minutes on Task 2, which
requires them to write at least 250 words. Task 2 contributes twice as much as Task 1 to the
Writing score.

Task 1 requires candidates to look at a diagram or some data (in a graph, table or chart)
and to present the information in their own words. They are assessed on their ability to
organise, present and possibly compare data, and are required to describe the stages of a
process, describe an object or event, or explain how something works.

In Task 2, candidates are presented with a point of view, argument or problem. They are
assessed on their ability to present a solution to the problem, present and justify an opinion,
compare and contrast evidence and opinions, and to evaluate and challenge ideas, evidence
or arguments.

Candidates are also assessed on their ability to write in an appropriate style. More
information on assessing the Writing test, including Writing assessment criteria (public
version), is available at ielts.org.

Speaking

This test takes between 11 and 14 minutes and is conducted by a trained examiner.
There are three parts:

Part 1

The candidate and the examiner introduce themselves. Candidates then answer general
questions about themselves, their home/family, their job/studies, their interests and a wide
range of similar familiar topic areas. This part lasts between four and five minutes.

Part 2

The candidate Is given a task card with prompts and is asked to talk on a particular topic.
The candidate has one minute to prepare and they can make some notes if they wish,
before speaking for between one and two minutes. The examiner then asks one or two
guestions on the same topic.

Part 3

The examiner and the candidate engage in a discussion of more abstract issues which are
thematically linked to the topic in Part 2. The discussion lasts between four and five minutes.
The Speaking test assesses whether candidates can communicate effectively in English.
The assessment takes into account Fluency and Coherence, Lexical Resource, Grammatical
Range and Accuracy, and Pronunciation. More information on assessing the Speaking test,

iIncluding Speaking assessment criteria (public version), is available at ielts.org.
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HOW IS IELTS SCORED?

IELTS results are reported on a nine-band scale. In addition to the score for overall language
ability, [IELTS provides a score in the form of a profile for each of the four skills (Listening,
Reading, Writing and Speaking). These scores are also reported on a nine-band scale. All
scores are recorded on the Test Report Form along with details of the candidate’s nationality,
first language and date of birth. Each Overall Band Score corresponds to a descriptive
statement which gives a summary of the English-language ability of a candidate classified at
that level. The nine bands and their descriptive statements are as follows:

9 Expert user — Has fully operational command of the language: appropriate, accurate
and fluent with complete understanding.

8 Very good user — Has fully operational command of the language with only occasional
unsystematic inaccuracies and inappropriacies. Misunderstandings may occur in
unfamiliar situations. Handles complex detailed argumentation well.

/  Good user — Has operational command of the language, though with occasional
Inaccuracies, inappropriacies and misunderstandings in some situations. Generally
handles complex language well and understands detailed reasoning.

6 Competent user — Has generally effective command of the language despite some
Inaccuracies, inappropriacies and misunderstandings. Can use and understand fairly
complex language, particularly in familiar situations.

5 Modest user — Has partial command of the language, coping with overall meaning
In most situations, though is likely to make many mistakes. Should be able to handle
basic communication in own field.

4 Limited user — Basic competence is limited to familiar situations. Has frequent
problems in understanding and expression. Is not able to use complex language.

3  Extremely limited user — Conveys and understands only general meaning in very
familiar situations. Frequent breakdowns in communication occur.

2 Intermittent user — Has great difficulty understanding spoken and written English.

1  Non-user — Essentially has no abillity to use the language beyond possibly a few
ISolated words.

0 Did not attempt the test — Did not answer the questions.
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MARKING THE PRACTICE TESTS

Listening and Reading

The answer keys are on pages 119-126.
Each question In the Listening and Reading tests is worth one mark.

Questions which require letter | Roman numeral answers

For questions where the answers are letters or Roman numerals, you should write only the
number of answers required. For example, if the answer is a single letter or numeral, you
should write only one answer. If you have written more letters or numerals than are required,
the answer must be marked wrong.

Questions which require answers in the form of words or numbers

Answers may be written in upper or lower case.

Words In brackets are optional — they are correct, but not necessary.

Alternative answers are separated by a slash (/).

If you are asked to write an answer using a certain number of words and/or (a) number(s),
you will be penalised if you exceed this. For example, if a question specifies an answer
using NO MORE THAN THREE WORDS and the correct answer is ‘black leather coat’,
the answer ‘coat of black leather’ is incorrect.

In questions where you are expected to complete a gap, you should only transfer the
necessary missing word(s) onto the answer sheet. For example, to complete ‘in the ...,
where the correct answer is ‘morning’, the answer ‘in the morning’ would be incorrect.
All answers require correct spelling (including words in brackets).

Both US and UK spelling are acceptable and are included in the answer key.

All standard alternatives for numbers, dates and currencies are acceptable.

All standard abbreviations are acceptable.

You will find additional notes about individual answers in the answer key.

Writing
The sample answers are on pages 127-138. It is not possible for you to give yourself a mark
for the Writing tasks. We have provided sample answers (written by candidates), showing

their score and the examiners’ comments. These sample answers will give you an insight
into what is required for the Writing test.
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HOW SHOULD YOU INTERPRET YOUR SCORES?

At the end of each Listening and Reading answer key you will find a chart which will help
you assess whether, on the basis of your Practice Test results, you are ready to take the
IELTS test.

In interpreting your score, there are a number of points you should bear in mind. Your
performance in the real IELTS test will be reported in two ways: there will be a Band Score
from 1 to 9 for each of the components and an Overall Band Score from 1 to 9, which is
the average of your scores in the four components. However, institutions considering your
application are advised to look at both the Overall Band Score and the Band Score for
each component in order to determine whether you have the language skills needed for a
particular course of study. For example, if your course involves a lot of reading and writing,
but no lectures, listening skills might be less important and a score of 5 in Listening might be
acceptable if the Overall Band Score was 7. However, for a course which has lots of lectures
and spoken instructions, a score of 5 in Listening might be unacceptable even though the
Overall Band Score was 7.

Once you have marked your tests, you should have some idea of whether your listening
and reading skills are good enough for you to try the IELTS test. If you did well enough in
one component, but not in others, you will have to decide for yourself whether you are ready
to take the test.

The Practice Tests have been checked to ensure that they are the same level of difficulty
as the real IELTS test. However, we cannot guarantee that your score in the Practice Tests
will be reflected in the real IELTS test. The Practice Tests can only give you an idea of your
possible future performance and it is ultimately up to you to make decisions based on your
score.

Different institutions accept different IELTS scores for different types of courses. We have
based our recommendations on the average scores which the majority of institutions accept.
The institution to which you are applying may, of course, require a higher or lower score than
most other institutions.



Test 1

PART 1

LISTENING

Questions 1-10

Complete the notes below.

Write ONE WORD AND/OR A NUMBER for each answer.

Regular activities

Beach

making sure the beach does not have 1

Nature reserve

maintaining paths

nesting boxes for birds installed

next task is taking actionto attract 3 ...

identifying types of 4 ..o

builldinganew S ...,

Forthcoming events

meet at Dunsmore Beach car park

walk across the sands and reach the 6

Saturday

»

@

e take a picnic
#

Woodwork session

10

suitable for 8

making 9

iiiiiiiiiiii

wear appropriate 7 ...,

........................................ to participate in
............................... out of wood

17th, from 10 a.m. to 3 p.m.

cost of session (nocamping): 10 £ ...,

—»

Q) p. 119

D. 96

Listening test audio

Buckworth Conservation Group

to the place



Listening

PART 2 Questions 11-20

Questions 11-14

Listening test audio

Choose the correct letter, A, B or C.

Boat trip round Tasmania

11  What is the maximum number of people who can stand on each side of the boat?

A 9
B 15
C 18
12 \What colour are the tour boats?
A dark red
B et black
C light green

13 Which lunchbox is suitable for someone who doesn’'t eat meat or fish?

A Lunchbox 1
B Lunchbox 2
C Lunchbox 3

14 \What should people do with their litter?

A take it home
B hand it to a member of staff
C putitin the bins provided on the boat

11



Test 1

Questions 15 and 16
Choose TWO |etters, A—E.

Which TWO features of the lighthouse does Lou mention?

A why it was built

B who builtit

C how long it took to build
D who staffed it

E what it was built with

Questions 17 and 18
Choose TWO letters, A—-E.

Which TWO types of creature might come close to the boat?

A seaeagles

B furseals

C dolphins

D whales

E penguins

Questions 19 and 20
Choose TWO letters, A—E.

Which TWO points does Lou make about the caves?

Only large tourist boats can visit them.

The entrances to them are often blocked.

It is too dangerous for individuals to go near them.
Someone will explain what is inside them.

They cannot be reached on foot.

mooOm>

12 = p.119| |B p. 97
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PART 3 Questions 21-30

Questions 21-26

Choose the correct letter, A, B or C.

Listening test audio

Work experience for veterinary science students

21 What problem did both Diana and Tim have when arranging their work experience?

A making initial contact with suitable farms
B organising transport to and from the farm
C finding a placement for the required length of time

22 Tim was pleased to be able to help

A alamb that had a broken leg.
B a sheep that was having difficulty giving birth.
C anewly born lamb that was having trouble feeding.

23 Diana says the sheep on her farm

A were of various different varieties.
B were mainly reared for their meat.
C had better quality wool than sheep on the hills.

24 \What did the students learn about adding supplements to chicken feed?

A These should only be given if specially needed.
B It is worth paying extra for the most effective ones.
C The amount given at one time should be limited.

25 What happened when Diana was working with dairy cows?

A She identified some cows incorrectly.
B She accidentally threw some milk away.
C She made a mistake when storing milk.

26 \What did both farmers mention about vets and farming?

A \Vets are failing to cope with some aspects of animal health.
B There needs to be a fundamental change in the training of vets.
C Some jobs could be done by the farmer rather than by a vet.

13
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Questions 27-30

What opinion do the students give about each of the following modules on their
veterinary science course?

Choose FOUR answers from the box and write the correct letter, A—F, next to
questions 2/-30.

27
28
29
30

14

Opinions
Tim found this easier than expected.
Tim thought this was not very clearly organised.
Diana may do some further study on this.
They both found the reading required for this was difficult.

Tim was shocked at something he learned on this module.

M m O O W »

They were both surprised how little is known about some aspects of this.

Modules on Veterinary Science course
Medical terminology
Diet and nutriton L,

Animal disease e,

Wildlife medication

> p. 119| |BE p. 98




Listening

PART 4 Questions 31-40

Complete the notes below.

Listening test audio

Write ONE WORD ONLY for each answer.

Labyrinths
Definition
e a winding spiral path leading to a central area

Labyrinths compared with mazes
e Mazesareatype of 31 ...,
— 32 .. IS needed to navigate through a maze

- the word ‘'maze’ is derived from a word meaning a feeling of
K 2

e Labyrinths represent a journey through life
— they have frequently beenusedin 34 ... and prayer

Early examples of the labyrinth spiral

e Ancientcarvings on 35 ..., have been found across
many cultures

e The Pima, a Native American tribe, wove the symbol on baskets
e Ancient Greeks used the symbolon 36 ...

Walking labyrinths

e The largest surviving example of a turf labyrinth once had a big
K (T at its centre

Labyrinths nowadays

e Believed to have a beneficial impact on mental and physical health,
e.g., walking a maze can reduce a person's 38 ... rate

e Used in medical and health and fithess settings and also prisons
e Popular with patients, visitors and staff in hospitals

— patients who can't walk can use ‘finger labyrinths’ made from
39 .,

— research has shown that Alzheimer’s sufferers experience
€SS 40 ..o,

> p. 19| |[B p. 100
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Test 1

READING

READING PASSAGE 1

You should spend about 20 minutes on Questions 1-13, which are based on Reading
Passage 1 below.

The development of the London underground railway

In the first half of the 1800s, London’s population grew at an astonishing rate, and the central

area became increasingly congested. In addition, the expansion of the overground railway
network resulted in more and more passengers arriving in the capital. However, in 1846, a Royal
Commuission decided that the railways should not be allowed to enter the City, the capital’s
historic and business centre. The result was that the overground railway stations formed a ring
around the City. The area within consisted of poorly built, overcrowded slums and the streets were
full of horse-drawn traffic. Crossing the City became a nightmare. It could take an hour and a half
to travel 8 km by horse-drawn carriage or bus. Numerous schemes were proposed to resolve these

problems, but few succeeded.

Amongst the most vocal advocates for a solution to London’s traffic problems was Charles
Pearson, who worked as a solicitor for the City of London. He saw both social and economic
advantages 1n building an underground railway that would link the overground railway stations
together and clear London slums at the same time. His 1dea was to relocate the poor workers who
lived 1n the inner-city slums to newly constructed suburbs, and to provide cheap rail travel for
them to get to work. Pearson’s ideas gained support amongst some businessmen and in 1851 he
submitted a plan to Parliament. It was rejected, but coincided with a proposal from another group
for an underground connecting line, which Parliament passed.

The two groups merged and established the Metropolitan Railway Company in August 1854. The
company’s plan was to construct an underground railway line from the Great Western Railway’s
(GWR) station at Paddington to the edge of the City at Farringdon Street — a distance of almost

5 km. The organisation had difficulty in raising the funding for such a radical and expensive
scheme, not least because of the critical articles printed by the press. Objectors argued that the
tunnels would collapse under the weight of tratfic overhead, buildings would be shaken and
passengers would be poisoned by the emissions from the train engines. However, Pearson and his

partners persisted.

The GWR, aware that the new line would finally enable them to run trains into the heart of
the City, invested almost £250,000 1n the scheme. Eventually, over a five-year period, £1m
was raised. The chosen route ran beneath existing main roads to minimise the expense of

16



Reading

demolishing buildings. Originally scheduled to be completed in 21 months, the construction of
the underground line took three years. It was built just below street level using a technique known
as ‘cut and cover’. A trench about ten metres wide and six metres deep was dug, and the sides
temporarily held up with timber beams. Brick walls were then constructed, and finally a brick
arch was added to create a tunnel. A two-metre-deep layer of soil was laid on top of the tunnel
and the road above rebuilt.

The Metropolitan line, which opened on 10 January 1863, was the world’s first underground
railway. On its first day, almost 40,000 passengers were carried between Paddington and
Farringdon, the journey taking about 18 minutes. By the end of the Metropolitan’s first year of
operation, 9.5 million journeys had been made.

Even as the Metropolitan began operation, the first extensions to the line were being authorised;
these were built over the next five years, reaching Moorgate 1n the east of London and
Hammersmith in the west. The original plan was to pull the trains with steam locomotives, using
firebricks 1n the boilers to provide steam, but these engines were never introduced. Instead, the
line used specially designed locomotives that were fitted with water tanks 1n which steam could
be condensed. However, smoke and fumes remained a problem, even though ventilation shafts
were added to the tunnels.

Despite the extension of the underground railway, by the 1880s, congestion on London’s streets
had become worse. The problem was partly that the existing underground lines formed a circuit
around the centre of London and extended to the suburbs, but did not cross the capital’s centre.
The ‘cut and cover’ method of construction was not an option 1n this part of the capital. The only
alternative was to tunnel deep underground.

Although the technology to create these tunnels existed, steam locomotives could not be used 1n
such a confined space. It wasn’t until the development of a reliable electric motor, and a means of
transferring power from the generator to a moving train, that the world’s first deep-level electric
railway, the City & South London, became possible. The line opened 1n 1890, and ran from the
City to Stockwell, south of the River Thames. The trains were made up of three carriages and
driven by electric engines. The carriages were narrow and had tiny windows just below the roof
because 1t was thought that passengers would not want to look out at the tunnel walls. The line
was not without its problems, mainly caused by an unreliable power supply. Although the City &
South London Railway was a great technical achievement, 1t did not make a profit. Then, in 1900,
the Central London Railway, known as the ‘Tuppenny Tube’, began operation using new electric
locomotives. It was very popular and soon afterwards new railways and extensions were added to
the growing tube network. By 1907, the heart of today’s Underground system was 1n place.

17



Test 1

Questions 1-6
Complete the notes below.

Choose ONE WORD ONLY from the passage for each answer.

Write your answers in boxes 1-6 on your answer sheet.

The London underground railway

The problem
1 T | oo of London increased rapidly between 1800 and 1850

@ The streets were full of horse-drawn vehicles

The proposed solution
e Charles Pearson, a solicitor, suggested building an underground railway

e Building the railway would make it possible to move people to better housing In

the 2 ...,
e Anumberof3d..... agreed with Pearson’s idea
e The company initially had problems gettingthe 4 ... needed for

the project

e Negative articles about the project appearedinthe S ...

The construction
e The chosen route did not require many buildings to be pulled down
® The ‘cut and cover method was used to construct the tunnels

@ With the completion of the brick arch, the tunnel was covered with

18



Questions 7-13

Do the following statements agree with the information given in Reading Passage 17

In boxes 7/—13 on your answer sheet, write

10

11
12

13

TRUE If the statement agrees with the information
FALSE If the statement contradicts the information
NOT GIVEN If there is no iInformation on this

Reading

Other countries had built underground railways before the Metropolitan line

opened.

More people than predicted travelled on the Metropolitan line on the first

day.

The use of ventilation shafts failed to prevent pollution in the tunnels.

A different approach from the ‘cut and cover’ technique was required in London's

central area.
The windows on City & South London trains were at eye level.
The City & South London Railway was a financial success.

Trains on the "Tuppenny Tube' nearly always ran on time.

) p. 120
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Test 1

READING PASSAGE 2

You should spend about 20 minutes on Questions 14-26, which are based on Reading
Passage 2 below.

Stadiums: past, present and future

A  Stadiums are among the oldest forms of urban architecture: vast stadiums where the public
could watch sporting events were at the centre of western city life as far back as the ancient
Greek and Roman Empires, well before the construction of the great medieval cathedrals and
the grand 19th- and 20th-century railway stations which dominated urban skylines 1n later eras.

Today, however, stadiums are regarded with growing scepticism. Construction costs can soar
above £1 billion, and stadiums finished for major events such as the Olympic Games or the
FIFA World Cup have notably fallen into disuse and disrepair.

But this need not be the case. History shows that stadiums can drive urban development and
adapt to the culture of every age. Even today, architects and planners are finding new ways
to adapt the mono-functional sports arenas which became emblematic of modernisation
during the 20th century.

B  The amphitheatre™ of Arles in southwest France, with a capacity of 25,000 spectators,
1s perhaps the best example of just how versatile stadiums can be. Built by the Romans 1n
90 AD, 1t became a fortress with four towers after the fifth century, and was then
transformed into a village containing more than 200 houses. With the growing interest in
conservation during the 19th century, it was converted back into an arena for the staging of
bullfights, thereby returning the structure to its original use as a venue for public spectacles.

Another example 1s the imposing arena of Verona in northern Italy, with space for 30,000
spectators, which was built 60 years before the Arles amphitheatre and 40 years before
Rome’s famous Colosseum. It has endured the centuries and 1s currently considered one of
the world’s prime sites for opera, thanks to its outstanding acoustics.

C The area 1n the centre of the Italian town of Lucca, known as the Piazza dell’ Anfiteatro,
1s yet another impressive example of an amphitheatre becoming absorbed into the fabric
of the city. The site evolved 1n a sitmilar way to Arles and was progressively filled with
buildings from the Middle Ages until the 19th century, variously used as houses, a salt depot
and a prison. But rather than reverting to an arena, 1t became a market square, designed
by Romanticist architect Lorenzo Nottolini. Today, the ruins of the amphitheatre remain
embedded 1n the various shops and residences surrounding the public square.

D  There are many similarities between modern stadiums and the ancient amphitheatres
intended for games. But some of the flexibility was lost at the beginning of the 20th century,
as stadiums were developed using new products such as steel and reinforced concrete, and
made use of bright lights for night-time matches.

*amphitheatre: (especially in Greek and Roman architecture) an open circular or oval building with a central space surrounded by tiers of
seats for spectators, for the presentation of dramatic or sporting events

20
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Many such stadiums are situated 1n suburban areas, designed for sporting use only and
surrounded by parking lots. These factors mean that they may not be as accessible to the
general public, require more energy to run and contribute to urban heat.

But many of today’s most innovative architects see scope for the stadium to help improve the
city. Among the current strategies, two seem to be having particular success: the stadium as
an urban hub, and as a power plant.

There’s a growing trend for stadiums to be equipped with public spaces and services that
serve a function beyond sport, such as hotels, retail outlets, conference centres, restaurants
and bars, children’s playgrounds and green space. Creating mixed-use developments such as
this reinforces compactness and multi-functionality, making more efficient use of land and

helping to regenerate urban spaces.

This opens the space up to families and a wider cross-section of society, instead of catering
only to sportspeople and supporters. There have been many examples of this in the UK: the
mixed-use facilities at Wembley and Old Trafford have become a blueprint for many other
stadiums 1n the world.

The phenomenon of stadiums as power stations has arisen from the 1dea that energy
problems can be overcome by integrating interconnected buildings by means of a smart grid,
which 1s an electricity supply network that uses digital communications technology to detect
and react to local changes 1n usage, without significant energy losses. Stadiums are 1deal

for these purposes, because their canopies have a large surface area for fitting photovoltaic
panels and rise high enough (more than 40 metres) to make use of micro wind turbines.

Freiburg Mage Solar Stadium in Germany 1s the first of a new wave of stadiums as power
plants, which also includes the Amsterdam Arena and the Kaohsiung Stadium. The latter,
inaugurated 1 2009, has 8,844 photovoltaic panels producing up to 1.14 GWh of electricity
annually. This reduces the annual output of carbon dioxide by 660 tons and supplies up

to 80 percent of the surrounding area when the stadium 1s not 1n use. This 1s proof that a
stadium can serve its city, and have a decidedly positive impact in terms of reduction of CO,
emiss1ons.

Sporting arenas have always been central to the life and culture of cities. In every era, the
stadium has acquired new value and uses: from military fortress to residential village, public
space to theatre and most recently a field for experimentation in advanced engineering.

The stadium of today now brings together multiple functions, thus helping cities to create a
sustainable future.

21



Test 1

Questions 14—17
Reading Passage 2 has seven sections, A-G.
Which section contains the following information?

Write the correct letter, A—G, in boxes 14—17 on your answer sheet.

NB You may use any letter more than once.

14 a mention of negative attitudes towards stadium building projects

15 figures demonstrating the environmental benefits of a certain stadium
16 examples of the wide range of facilities available at some new stadiums

17 reference to the disadvantages of the stadiums built during a certain era

Questions 18-22

Complete the summary below.
Choose ONE WORD ONLY from the passage for each answer.

Write your answers in boxes 18—22 on your answer sheet.

Roman amphitheatres

The Roman stadiums of Europe have proved very versatile. The amphitheatre of
Arles, for example, was converted first INto a 18 ..o, , then into
a residential area and finally into an arena where spectators could watch

£ I . Meanwhile, the arena in Verona, one of the oldest
Roman amphitheatres, is famous today as a venue where 20 ...,
Is performed. The site of Lucca’s amphitheatre has also been used for many
purposes over the centuries, including the storage of 21 ..., t

IS now a market square With 22 ..., and homes incorporated into

the remains of the Roman amphitheatre.

22



Reading

Questions 23 and 24

Choose TWO letters, A-E.
Write the correct letters in boxes 23 and 24 on your answer sheet.

When comparing twentieth-century stadiums to ancient amphitheatres in Section D,
which TWO negative features does the writer mention?

They are less imaginatively designed.
They are less spacious.

They are in less convenient locations.
They are less versatile.

They are made of less durable materials.

mooO >

Questions 25 and 26
Choose TWO letters, A-E.
Write the correct letters in boxes 25 and 26 on your answer sheet.

Which TWO advantages of modern stadium design does the writer mention”

offering improved amenities for the enjoyment of sports events

bringing community life back into the city environment

facilitating research into solar and wind energy solutions

enabling local residents to reduce their consumption of electricity
providing a suitable site for the installation of renewable power generators

mooOm>
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Test 1

READING PASSAGE 3

You should spend about 20 minutes on Questions 27-40, which are based on Reading

Passage 3 below.

To catch a King

Anna Keay reviews Charles Spencer's book about the hunt for King Charles 11
during the English Civil War of the seventeenth century

Charles Spencer’s latest book, 7o Catch a
King, tells us the story of the hunt for King
Charles II 1n the six weeks after his resounding
defeat at the Battle of Worcester in September
1651. And what a story i1t 1s. After his father
was executed by the Parliamentarians in 1649,
the young Charles II sacrificed one of the
very principles his father had died for and

did a deal with the Scots, thereby accepting
Presbyterianism™ as the national religion in
return for being crowned King of Scots. His
arrival in Edinburgh prompted the English
Parliamentary army to invade Scotland 1n a
pre-emptive strike. This was followed by a
Scottish invasion of England. The two sides
finally faced one another at Worcester 1n

the west of England in 1651. After being
comprehensively defeated on the meadows
outside the city by the Parliamentarian army,
the 21-year-old king found himself the subject
of a national manhunt, with a huge sum
offered for his capture. Over the following

six weeks he managed, through a series of
heart-poundingly close escapes, to evade the
Parliamentarians before seeking refuge in
France. For the next nine years, the penniless
and defeated Charles wandered around Europe
with only a small group of loyal supporters.

Years later, after his restoration as king, the
50-year-old Charles II requested a meeting

* Presbyterianism: part of the reformed Protestant religion
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with the writer and diarist Samuel Pepys. His
intention when asking Pepys to commit his
story to paper was to ensure that this most
extraordinary episode was never forgotten.
Over two three-hour sittings, the king related
to him 1n great detail his personal recollections
of the six weeks he had spent as a fugitive. As
the king and secretary settled down (a scene
that 1s surely a gift for a future scriptwriter),
Charles commenced his story: ‘After the battle
was so absolutely lost as to be beyond hope of
recovery, I began to think of the best way of
saving myself.’

One of the joys of Spencer’s book, a result not
least of 1ts use of Charles II’'s own narrative

as well as those of his supporters, 1s just how
close the reader gets to the action. The day-by-
day retelling of the fugitives’ doings provides
delicious details: the cutting of the king’s long
hair with agricultural shears, the use of walnut
leaves to dye his pale skin, and the day Charles
spent lying on a branch of the great oak tree in
Boscobel Wood as the Parliamentary soldiers
scoured the forest floor below. Spencer draws
out both the humour — such as the preposterous
refusal of Charles’s friend Henry Wilmot
to adopt disguise on the grounds that 1t was
beneath his dignity — and the emotional tension
when the secret of the king’s presence was
cautiously revealed to his supporters.



Charles’s adventures after losing the Battle of
Worcester hide the uncomfortable truth that
whilst almost everyone in England had been
appalled by the execution of his father, they
had not welcomed the arrival of his son with
the Scots army, but had instead firmly bolted
their doors. This was partly because he rode at
the head of what looked like a foreign invasion
force and partly because, after almost a decade
of civil war, people were desperate to avoid

it beginning again. This makes it all the more
interesting that Charles II himself loved the
story so much ever after. As well as retelling

it to anyone who would listen, causing eye-
rolling among courtiers, he set in train a series
of 1nitiatives to memorialise it. There was to
be a new order of chivalry, the Knights of the
Royal Oak. A series of enormous o1l paintings
depicting the episode were produced, including
a two-metre-wide canvas of Boscobel Wood
and a set of six similarly enormous paintings
of the king on the run. In 1660, Charles II
commissioned the artist John Michael Wright
to paint a flying squadron of cherubs™® carrying
an oak tree to the heavens on the ceiling of his
bedchamber. It is hard to imagine many other
kings marking the lowest point in their life so
enthusiastically, or indeed pulling off such an
escape 1n the first place.

Charles Spencer 1s the perfect person to
pass the story on to a new generation. His

* cherub: an image of angelic children used in paintings

Reading

pacey, readable prose steers deftly clear of
modern 1dioms and elegantly brings to life the
details of the great tale. He has even-handed
sympathy for both the fugitive king and the
fierce republican regime that hunted him,

and he succeeds 1n his desire to explore far
more of the background of the story than
previous books on the subject have done. Indeed,
the opening third of the book 1s about how
Charles II found himself at Worcester 1n the first
place, which for some will be reason alone to
read 7o Catch a King.

The tantalising question left, in the end, 1s that
of what 1t all meant. Would Charles II have
been a different king had these six weeks never
happened? The days and nights spent in hiding
must have affected him in some way. Did the
need to assume disguises, to survive on wit and
charm alone, to use trickery and subterfuge to
escape from tight corners help form him? This
1s the one area where the book doesn’t quite hit
the mark. Instead its depiction of Charles II in
his final years as an ineffective, pleasure-loving
monarch doesn’t do justice to the man (neither
1s 1t accurate), or to the complexity of his
character. But this one niggle aside, 7o Catch a
King 1s an excellent read, and those who come
to 1t knowing little of the famous tale will find
they have a treat in store.
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Test 1

Questions 27—-31
Complete the summary using the list of phrases, A-J, below.

Write the correct lefter, A—J, in boxes 27—-31 on your answer sheet.

The story behind the hunt for Charles Il

Charles II's father was executed by the Parliamentarian forces in 1649. Charles ||
then formed a 27 ... with the Scots, and in order to become King of
Scots, he abandoned an important28 ... .that was held by his father
and had contributed to his father’s death. The opposing sides then met outside
Worcester in 1651. The battleledtoa 29 ... for the Parliamentarians
and Charles had to flee for his life. A30 ... was offered for Charles’s
capture, but after six weeks spent in hiding, he eventually managed to reach the

BT o, of continental Europe.
A military innovation B large reward C widespread conspiracy
D relative safety E newgovernment F  decisive victory
G political debate H strategic alliance | popular solution
J  religious conviction

Questions 32-35
Do the following statements agree with the claims of the writer in Reading Passage 37
In boxes 32—-35 on your answer sheet, write

YES If the statement agrees with the claims of the writer

NO if the statement contradicts the claims of the writer

NOT GIVEN If it is impossible to say what the writer thinks about this
32 Charles chose Pepys for the task because he considered him to be trustworthy.
33 Charles’s personal recollection of the escape lacked sufficient detall.

34 Charles indicated to Pepys that he had planned his escape before the battle.

35 The inclusion of Charles’'s account is a positive aspect of the book.
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Reading

Questions 36—40

Choose the correct letter, A, B, C or D.

Write the correct letter in boxes 36—40 on your answer sheet.

36

37

38

39

40

What is the reviewer's main purpose in the first paragraph?

A to describe what happened during the Battle of Worcester

B to give an account of the circumstances leading to Charles IlI's escape
C to provide detalils of the Parliamentarians’ political views

D to compare Charles Il's beliefs with those of his father

Why does the reviewer include examples of the fugitives’ behaviour in the third
paragraph?

A to explain how close Charles || came to losing his life

B to suggest that Charles II's supporters were badly prepared

C toillustrate how the events of the six weeks are brought to life

D to argue that certain aspects are not as well known as they should be

What point does the reviewer make about Charles Il in the fourth paragraph?

A He chose to celebrate what was essentially a defeat.
B He misunderstood the motives of his opponents.

C He aimed to restore people’s faith in the monarchy.
D He was driven by a desire to be popular.

What does the reviewer say about Charles Spencer in the fifth paragraph?

A His decision to write the book comes as a surprise.

B He takes an unbiased approach to the subject matter.

C His descriptions of events would be better if they included more detalil.

D He chooses language that is suitable for a twenty-first-century audience.

When the reviewer says the book ‘doesn’t quite hit the mark’, she is making the
point that

A It overlooks the impact of events on ordinary people.

B it lacks an analysis of prevalent views on monarchy.

C it omits any references to the deceit practised by Charles Il during his time
In hiding.

D it fails to address whether Charles IlI's experiences had a lasting influence
on him.
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Test 1

WRITING

WRITING TASK 1

You should spend about 20 minutes on this task.

The maps below show an industrial area in the town of Norbiton, and planned
future development of the site.

Summarise the information by selecting and reporting the main features, and
make comparisons where relevant.

Write at least 150 words.

Norbiton industrial area now

Farmland
o

I
|
|
|
Town | §
|
|
|
|

Planned future development

Farmland

Playground

= Housing
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Writing

WRITING TASK 2

You should spend about 40 minutes on this task.

Write about the following topic:

It is Important for people to take risks, both in their professional lives and
their personal lives.

Do you think the advantages of taking risks outweigh the disadvantages?

Give reasons for your answer and include any relevant examples from your own
knowledge or experience.

Write at least 250 words.

®p. 128 29




Test 1

SPEAKING

PART 1

The examiner asks you about yourself, your home,
work or studies and other familiar topics.

EXAMPLE Example Speaking test video

History

What did you study Iin history lessons when you were at school?

Did you enjoy studying history at school? [Why/Why not?]

How often do you watch TV programmes about history now? [Why/Why not?]
What period in history would you like to learn more about? [\WWhy7]

PART 2
Describe the neighbourhood you lived in when You will have to talk
you were a child. about the topic for one

to two minutes. You
have one minute to
think about what you
are going to say. You
can make some notes
and explain whether you would like to live in this to help you if you wish.
neighbourhood in the future.

You should say:
where in your town/city the neighbourhood was
what kind of people lived there
what it was like to live in this neighbourhood

PART 3
Discussion topics:
Neighbours

Example questions:

What sort of things can neighbours do to help each other?

How well do people generally know their neighbours in your country?
How important do you think it is to have good neighbours?

Facilities In cities

Example questions:

Which facilities are most important to people living in cities?

How does shopping in small local shops differ from shopping in large city centre shops?
Do you think that children should always go to the school nearest to where they live?
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Test 2

PART 1

Questions 1-7

Complete the notes below.

LISTENING

Questions 1-10

Write ONE WORD ONLY for each answer.

Listening test audio

Opportunities for voluntary work in Southoe village

Library

e Help with 1
e Help needed to keep 2
e Libraryisinthe 3

Lunch club

e Help by providing 4

IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII

----------------------------------------
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e Help with hobbiessuchas S ...,

Help for individuals needed next week

e Taking Mrs Carroll to 6
e Workinthe7

Questions 8-10

Complete the table below.

lllllllllllllllllllllllllllllllllllllllll

llllllllllllllllllllllllllllllllllllll

Write ONE WORD ONLY for each answer.

books (times to be arranged)
of books up to date
Room in the village hall

Village social events

Date Event Location Help needed

190cCt (8 o Village hall providing refreshments

18 Nov | dance Village hall checking 9 ..o

31 Dec | New Year's Eve party | Mountiort Hotel | designingthe 10 ...

=
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Test 2

PART 2 Questions 11-20

Questions 11-14

Listening test audio

Choose the correct letter, A, B or C.

Oniton Hall

11 Many past owners made changes to

A the gardens.
B the house.
C the farm.

12 Sir Edward Downes built Oniton Hall because he wanted

A a place for discussing politics.
B a place to display his wealth.
C aplace for artists and writers.

13 Visitors can learn about the work of servants in the past from

A audio guides.
B photographs.
C people in costume.

14 \What is new for children at Oniton Hall?

A clothes for dressing up
B minitractors
C the adventure playground
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Questions 15-20

Which activity is offered at each of the following locations on the farm?

Listening

Choose SIX answers from the box and write the correct letter, A—H, next to
Questions 15-20.

15
16
17
18
19
20

I @@ M m O O W »

Activities
shopping
watching cows being milked
seeing old farming equipment
eating and drinking
starting a trip
seeing rare breeds of animals
helping to look after animals

using farming tools

Locations on the farm
dairy

large barn

small barn

stables

shed

parkland

llllllllllllllllllllll

----------------------

llllllllllllllllllllll

!!!!!!!!!!!!!!!!!!!
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Test 2

PART 3 Questions 21-30

Questions 21 and 22

Choose TWO letters, A—E.

Listening test audio

Which TWO things do the students agree they need to include <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>